Didactic Unit for B1 Level "Rivers" by Juan Rubio, Antonio Daniel
  
31 de 146 
Publ icacionesDidacticas.com  |  Nº 20 Diciembre 2011 
La utilización de este tipo de aceros (AHSS), también presentan algunos inconvenientes como es su 
reparación. Debido a su alta resistencia a la deformación y a la rotura, dificulta su reparación, ya que 
se necesita de mucha fuerza para reparar piezas dañadas, y no se dispone actualmente de 
herramienta que pueda realizar este tipo de trabajos. Debido a este inconveniente, siempre que se 
dañe una pieza de acero AHSS, deberá ser sustituida por otra nueva.                                                          
Como ya se comentó en el articulo anterior (Herramientas necesarias para trabajar con las carrocerías 
de los vehículos actuales), en el proceso de desmontaje y montaje de piezas, se deberán utilizar los 
equipos y herramientas específicas para este tipo de aceros para que no presente ninguna dificultad 
el poder trabajar con los aceros AHSS. 
  ● 
Bibliografía 
Cesvimap (2010). Elementos Fijos. Editorial Cesvimap 
Águeda Casado, Eduardo / García Jiménez, José Luis / Gómez Morales, Tomás / Gonzalo Gracia, Joaquín / Martín 




Didactic Unit for B1 Level "Rivers" 
Título: Didactic Unit for B1 Level "Rivers". Target: Profesores de Inglés, Profesores de Geografía e Historia. 
Asignatura: Inglés, Geografía e Historia. Autor: Antonio Daniel Juan Rubio, Licenciado en Filologia Inglesa, Profesor 
Asociado Universidad Alicante, Profesor Secundaria Inglés. 
 
Introduction: In this topic, students will discuss about the different rivers worldwide. 
Title: Rivers  
• Stage General Objectives: a, b, c, e, g, h 
• Subject General Objectives: 1, 2, 3, 5, 6, 7 
• Content Blocks: already stated, with a special emphasis to the socio-cultural content block 
• Methodology: emphasis on autonomous learning and on conceptual contents 
• Evaluation Criteria: 1, 2, 3, 4, 5, 6, 7, 8, 9 
• Topic: Rivers 
 
• Level: Bachillerato 2nd Form. They study English as First Foreign Language. The group is made up of 
35 students; 20 of them have an average level, but not very high; there are 8 whose level is over the 
average and 7 whose level is rather poor, therefore our planning will include three different levels, 
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although in the case of Bachillerato the students are forced to reach a certain level to be able to pass 
the so-called ‘PAU’. 
 
• Justification: the students selected this title themselves. They found Rivers very interesting 
because they like geography and sea and their origins and characteristics.  
 At the beginning of the school year they were given a chart with different topics which were attractive 
and related to their own interests and background. They had to tick fifteen favourite topics out of a 
list of thirty different ones; since by negotiating the content with the students they get much more 
involved in the teaching process. The topics chosen by the larger number of students were taken as 
the immediate reference of our classroom planning.  
• Connections: The unit has a direct connection with the: 
 
 School Educational Project: Since the school has included in the Project to emphasise in our 
students the importance of using the school library in the search of information 
 Transversal Topics: Education for Peace and International Co-operation and Environmental 
Education, due to the presence of geographical facts. 
 School Curricular Project: the unit has a special relevance for those students doing Modality C 
‘Humanities and Social Sciences’.  In that way, especial connections can be made with the 
modality subject of ‘Geography’ and even with the elective subject of ‘World Literature’. 
 
• Temporalization: this didactic planning will be taught in the third term, because it has a direct link 
and connection with the special date ‘June 5th   - Environment World Day’. 
 
• Timing: Five fifty-minute sessions, plus the evaluation session  
 
• Specific Didactic Objectives: 
 Get global and specific information from an extract. 
 Find out information from the school library about the roles of important rivers. 
 Establish a comparison among different rivers. 
 Analyse the roles of important rivers in the development of history & literature. 
 Develop autonomously comprehensive activities.  
 Reinforce students’ interest in reading towards the identification of cultural connotations. 
 Listen and extract information from a proposed song.  
 Write a research about an important river. 
 
• Final task: 
The final task of the planning will consist on the development of a research work on one river 
of their own election, but for the river Mississippi, highlighting its importance in the development of 
history or literature and its importance to the country or region of origin, and the way it has been 
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dealt with by any writer. The teacher will look into the appropriateness of the dialogue, innovation, as 
well as the cohesion and coherence of the content. 
 
• Didactic contents:  
 
CONCEPTS PROCEDURES ATTITUDES 
Functional: 
• Identify rivers in photos, 
pictures. 
• Recogn the importance 
of river Mississippi. 
• Act an interview using 
different strategies. 
• Extract information from 
different extracts. 
Grammatical: 
• Use of different verb 
tenses to express 
opinions & facts. 
• Use of adequate 
prepositions. 
• Use of different link 
words to express 
complex thoughts. 
Lexical: 
• Names of rivers. 
• American English words 
and names. 
• Compound names: 
‘pilot-house, cabin-boy’. 
Phonological: 
• Correct pronunciation of 
compound words, and 
contracted forms   
• American pronunciation 
and intonation. 
• Complete sentences to 
deduct and speculate. 
• Change sentences 
• Contextualise a 
conversation given. 
• Guess the contents of a 
topic. 
• Predict information and 
check it afterwards.  
• Compare information 
with other classmates. 
• Listen and check. 
• Skimming for general 
information. 
• Scanning for key words. 
• Search vocabulary from 
activities.  
• Grouping words into 
categories   
• Create and propose new 
activities  
• Deduce meaning 
according to context 
• Answer general meaning 
questions 
• Be interested in one’s 
own learning process. 
• Respect other people’s 
opinions.  
• Have a positive opinion 
of a foreign country 
• Avoid deductions, which 
may be harmful for 
people. 
• Value the culture of the 
target language. 
• Respect traditions and 
customs of another 
country 
• Participate in pair and 
group work. 
• Be interested in reading 
books and other printed 
material.  
• Make use of the new 
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Methodology 
We will base it on the principles established by the law, but apart from that, every activity has its 
own specific methodology, mainly referred to number of students taking part, grouping, classroom 
management, grading of difficulty, etc. 
Considering the fact that Bachillerato level is a Post-compulsory Stage, concepts will be emphasised 
much more than in previous years. 
 
Activities 
All the different activities are included in the sessions established for the development of this 
classroom planning. The activities will be based on different means, and different techniques referred 
to the four skills: reading (skimming, scanning), writing (composition, research), listening (song) and 
speaking (oral participation, debates, game). 
It is important to add some out-of-school activity, which in the case of this topic would consist of 
taking the students to see any of the films based on M. Twain’s novels, either ‘The Adventures of 
Mark Twain’ or ‘The Adventures of Huckleberry Finn’.  
 
Materials 
Here we include all the different material used both by the teacher and the students. On the other 
hand, we also make the distinctions between authentic material, semi-authentic material, or material 
made by the teacher or the students.  
We must emphasise on the use of attractive and motivating material. Here we also include any 
other aids used such as: overhead projector, CD-player or cassette player, TV, video, computer, etc. 
The material used throughout the didactic exploitation is also to be evaluated by the users. 
As far as this topic is concerned we will work mainly with photocopies, monolingual and bilingual 
dictionaries, consulting books, posters, transparencies, different films, recordings, games, etc. 
 
Evaluation of the whole process 
As far as evaluation is concerned we must evaluate everything: 
• The students’ previous knowledge, through a brainstorming session, although we can also set a 
written assessment. 
• We must assess to which extent the students achieve the objectives established at the 
beginning, both stage and didactic ones. In order to check this the students will take a written 
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assessment (to value individually their work) and the final task will also be marked to be 
marked their team work. In both cases the students will know what the marking criteria are, 
according to the agreement established by the English Department. 
• We also take into account the overall opinion of the students along the five sessions 
established, since their view on the teaching-learning process is written down on the students’ 
self-assessment record, or co-assessment record, evaluation of the teacher, his/her 
methodology, well as the evaluation of any material used. 
 
Description of Sessions: 
 
Session 1: Initial Evaluation  
We will check, by looking at the photographs and seeing their reactions, what their previous 
knowledge about the topic and the contents included in the unit is. This will be their initial evaluation 
or assessment; but not written assessment will be done. So, the activities will be mainly as follows: 
Step 1. Brainstorming. (5 minutes).  
The teacher asks the students what the title of the unit suggests them. We can ask them some 
general questions on the topic such as: ‘How many American rivers do you know? And Spanish?’. 
Make a chart containing both lists and compare them. Their opinions will be praised and if possible 
written on the blackboard to be used in a conceptual map that we will be made with the information 
given.  
 
Step 2. Recognition (10 minutes).  
At this stage they will be shown different pictures, photos of different rivers, some of the most well 
known ones but for the Mississippi river, so as to try to recognise them.  
 
Step 3.  Matching (10 minutes).  
The students, in pairs, are given a chart with the names of some European and American rivers 
proposed by the teacher, and their task is to fill in their countries of origin. 
 
Step 4. Video Sketch ‘The River’ (20 minutes).  
Students watch on the video ‘The River’ about the river Mississippi, inducing them to questions 
such as the following: 
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• Why do you think this river is important for? (source for many American writers, especially M. 
Twain, place for important battles) 
• What states does it run through? (Minnesota, Iowa, Missouri, Arkansas, Louisiana, Wisconsin, 
Illinois….) 
• What does it mean in the history of USA? (association of the State with its river, liberation of 
black people..) 
 
Step 5.  End of Session 1. (5 minutes) 
Some students will be questioned orally about their impressions about the first session and the 
teacher will check any possible difficulty they may have. The teacher will also gather information on 
the students’ opinions. 
 
Session 2: Formative Evaluation  
Step 1. Warm up. (5 minutes) 
Revision of all the relevant information given in session 1, paying special attention to the different 
places and their main features the students have imagined. 
 
Step 2. Pre-Reading. (10 minutes) 
Before reading the extract about M. Twain’s novel, the teacher asks the students some general 
skimming questions on both the writer and the novel. 
 
Step 3.  Reading  (20 minutes) 
The students read the extract ‘A Young Boy’s Ambition’ from the novel ‘Life on the Mississippi’ and 
carry out the following proposed scanning issues on comprehension and vocabulary. 
Exercise 1. Comprehension Questions. 
Exercise 2. Prepositions: supply the correct preposition from the text for each blank space. 
 
Step 4.  Discussion (10 minutes).  
Which summary of the text is the best? 
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Students, in groups of 5 each, have to choose the best synopsis which summarises the text and to 
appoint for another suitable and attractive title to the extract. Students have to discuss and choose, 
by negotiating, the best summary and title of the text. Feedback of groups orally at the end of the 
activity.  
 
Step 5. End of Session 2. (5 minutes) 
The students will comment on their impressions about session 2, which will also be their self-
assessment record. Meanwhile the teacher will also fill out the most outstanding information in the 
students’ personal continuous assessment record referred to this second session. 
 
Session 3: Formative Evaluation  
Step 1. Warm up. (5 minutes) 
Revision of all the relevant information given in the second session.  
 
Step 2. Reading Aloud (10 minutes). 
 
As a sort of feedback to the previous extract and before keeping working on it, the teacher asks 
some students to read aloud some pieces from the extract, so everybody recalls back the main ideas 
brought about by the novel. 
 
Step 3. Post-Reading (15 minutes) 
The students, in groups of five each and as a final step to the reading of the extract from the novel, 
have to carry out the following tasks: 
• Make a list with all the American English words they come across in the extract 
• Find out their British English equivalents  
• Complete some sentences with information from the text without paraphrasing or rewriting, so 
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Step 4.  Composition. (15 minutes) 
The students write a composition, between 100 and 125 words, on ONE of the following proposed 
topics: 
• Write about your greatest ambition as a young child 
• Tell about a childhood companion whom you envied 
• Describe a typical scene in the village or city of your childhood 
 
Step 5.  End of Session 3. (5 minutes) 
The students will reflect their impressions about session 3, which will also be their self-assessment 
record. Meanwhile the teacher will also fill out the most outstanding information in the students’ 
personal continuous assessment record. 
 
Session 4: Formative Evaluation  
Step 1. Warm up. (5 minutes) 
Revision of all the relevant information given in session three, taking into special consideration the 
different American English and British English words from the previous session.  
Step 2. Narrative Recitation. (10 minutes) 
The teacher, once all the compositions have been marked out, asks some students, mainly those 
with the best ones, to recite their compositions aloud to the whole class. At this point, the teacher 
can look for students who worked on with the three different proposed topics, as well as for the 
correction of any possible mistakes  or remedial language.  
Step 3. Speaking (10 minutes)  
The students, in groups of five, work on an extract dealing with various people and their relation 
with some different rivers. The extracts they are given out are the following: 
• Mark Twain ‘The Adventures of Tom Sawyer’ 
• Mark Twain ‘The Adventures of Huckleberry Finn’ 
• James Ngugi ‘The Rivers between’ 
• K. Fidler ‘The Thames in Story’ 
 
Their task consists not only of summarising the content of the extract, but also to identify the 
people and river involved and to reflect the different people’s reactions and motivations.  
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All this can be done and written down in a transparency previously handed out by the teacher, 
so the speaker of each group can present their points to the rest of the class later on. 
 
Step 4. Oral Report (10 minutes) 
Each speaker of the different groups, and with the aid of the transparency and the OHP, reports 
orally to the whole class the main ideas brought about by his/her group in terms of summary, 
content, people, river, and relations involved. 
Step 5. Quiz Game. (10 minutes) 
The students, in pairs, play this short quiz game called ‘American Rivers’ about some general facts 
on American history and geography. 
Step 6. End of Session 4. (5 minutes) 
The students will resume orally their impressions about session 4, which will also be their self-
assessment record. Meanwhile the teacher will also fill out the most outstanding information in the 
students’ personal continuous assessment record referred to this fourth session. 
 
Session 5: Formative Evaluation  
Step 1. Warm up. (5 minutes) 
Revision of all the relevant information given in session 4.  
Step 2. Role- play (10 minutes) 
Students, in pairs, act out a short interview. They have to place themselves into the young boy’s 
role, who is the protagonist of the main extract as worked out in the planning. So what they have to 
do in the first place is to think about the questions they are going to ask. In order to do so, the teacher 
may suggest some questions that can be asked, such as the following: 
• What are your main ambitions? 
• Describe the place where you have to live in 
• What is your relation with other people? 
• What success do you expect to have? 
 
Step 3. Song  ‘Bridge Over Troubled Water’ [Simon and Garfunkel] (20 minutes) 
Students listen to this song and develop some activities. 
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Step 4. Crossword (10 minutes) 
Students, in pairs, work on the word search trying to locate as many names of rivers as they can, 
both American and European. 
Step 5. End of Session 5. (5 minutes) 
The students will write on their impressions about the whole unit in their self-assessment record. 
They will value the whole process, mixed abilities, materials (used both by the teacher and the 
students), methodology, reinforcement, their project in terms of the research work, and any other 
considerations they consider worthwhiling mentioning. 
 
Session 6: Summative Evaluation  
Here we will take into account: 
• The evaluation criteria established in relation to the didactic objectives and those established by 
the law. 
• Marking criteria (60% written assessment, 20% project, 5% attendance, 5% homework, 5% 
pair/group work, 5% effort or something similar) 
 
Project: Research  
Students, in groups of four, have to develop a research work on one river of their own election, but 
for the river Mississippi, highlighting its importance in the development of history or literature and its 
importance to the country or region of origin, the contamination it provokes, and the way it has been 
dealt with by any writer. Special attention is to be paid to the treatment and analysis of the river itself 
by each group, reflecting personal conclusions. 
As a previous step to the elaboration of the research, students have been advised to consult 
different reference books from the school library, on which they may base to write their essays. 
Besides, the teacher may supply them with any stationary they need to: posters, transparencies, etc. 
Finally the class appoints the best project in terms of depth, inventive, research and elaboration so 
as to be exhibited to the whole school in the ‘School Hall’.    ● 
 
 
